Over the past several decades, behavioral interventions have produced positive and significant outcomes for children with a wide range of challenging behaviors. However, the majority of these interventions have been primarily implemented by practitioners, often leaving parents as bystanders. Because parents probably have the most information regarding the extent and history of their child's difficulties and the most knowledge of their child's home environment, it is essential for parents to be actively involved in planning and implementing behavioral interventions in order to maximize their effectiveness (Ingersoll & Dvortcsak, 2006; Lucyshyn, Horner, Dunlap, Albin, & Ben, 2002) .
In addition, when parents implement interventions consistently, positive outcomes are more likely to be maintained over time and generalized to new settings, situations, and behaviors (Kuhn, Lerman, & Vorndran, 2003) . Therefore, it is critical for practitioners to encourage parents to take an active role in interventions that will improve their child's challenging behaviors. As a practitioner, understanding the family's strengths and needs is the first step in building rapport with parents. This step is followed by helping parents understand the behavioral approach, working with parents when planning and conducting an intervention, and motivating parents to continue using the intervention consistently. This article provides practitioners with a sequential process and suggestions for teaching parents to help plan and deliver effective interventions to their child.
Understanding Parents and the Family
To collaborate with parents, it is necessary to understand the family. Parents who have a child with disabilities may need to share their struggles with an understanding listener. When practitioners listen to parents and show genuine concern, parents and practitioners can begin to build a trusting relationship. Parents may then be more inclined to be actively involved in their child's learning. In addition, when practitioners listen carefully to parents, they can obtain a great deal of important information that will help with improving the child's challenging behaviors (Fox, Benito, & Dunlap, 2002) . In particular, while listening to parents, practitioners can identify possible ways that parents can contribute to their child's success. In other words, parents' strengths and capabilities can be used to effectively address challenging behaviors (Lucyshyn et al., 2002) . For example, a parent who can be patient will be more likely to implement interventions that take a substantial amount of time (e.g., using extinction to decrease a challenging behavior). Similarly, identifying a parent's challenges will help practitioners design interventions that will not exacerbate the problem. If a parent has too many demands on his or her time, the practitioner can plan alternative arrangements, such as having a sibling or grandparents help work with the child with disabilities.
Such efforts during the planning of an intervention will likely increase parent support of subsequent interventions. Moes and Frea (2000) found that when family activities, expectations, values, and interaction patterns were considered in the development of sup-port plans for children with behavior disorders, challenging behaviors decreased and compliance increased. That is, focusing on family routines can help create an intervention that is more feasible and meaningful for the child and family (Lucyshyn, Blumberg, & Kayser, 2000) . Moreover, because the child's challenging behavior operates in the context of the family, it is important for practitioners to develop and sequence goals based on family input. In addition to identifying their needs and priorities, parents can provide important insight about how the child's challenging behaviors affect and are affected by the family. The following example illustrates how practitioners can begin to build rapport with the family. 
Understanding Parents and Family

Helping Parents Understand the Behavioral Approach
The next step to facilitating parental involvement in behavioral interventions is providing parents with information. In particular, practitioners should discuss the advantages and importance of behavioral interventions. Behavioral approaches (e.g., functional behavior assessment, positive behavior support) have been empirically validated for decreasing problem behavior in children (Heward, 2009 ). However, most parents have little knowledge about behavioral interventions. Thus, in an effort to establish a collaborative relationship, practitioners should discuss with parents the reasons the behavioral approach is appropriate for their child. This effort may motivate parents to serve as active partners in the implementation of interventions. Furthermore, it is necessary for practitioners to explain challenging behaviors from the behavioral perspective. This helps parents understand what specific environmental factors might be causing and maintaining their child's challenging behaviors. This is critical because, despite their good intentions, parents may be inadvertently reinforcing their child's challenging behaviors (e.g., paying attention to the child when he or she behaves inappropriately). By learning to examine the child's challenging behaviors from a behavioral perspective, parents gain important insights about how to change those behaviors (e.g., attending to appropriate behavior, ignoring inappropriate behavior).
Practitioners must also teach parents key behavioral concepts (e.g., the three-term contingency: antecedent, behavior, consequence) to help them understand the procedures they will be using (e.g., positive reinforcement). Practitioners should use clear and simple explanations for how these principles work. For example, a child sees candy in the grocery store (antecedent), asks for the candy (behavior), and the parent says "no" (consequence). After the parent says "no" (antecedent), the child begins to whine (behavior) until the parent finally gives him the candy (consequence). If the child's future whining behavior increases, then positive reinforcement has occurred.
In order to effectively change their child's behavior, parents must also understand how behavioral principles operate on their own behavior. The child begins to whine (antecedent), the parent gives the child candy (behavior), and the child stops whining (consequence). As a consequence for providing candy, the parent is able to escape the child's whining. If the parent continues to give in to the child's whining in the future, negative reinforcement has occurred for the parent.
Furthermore, if the parent gives into the child's whining only sometimes, the child's whining behavior will probably be even stronger. Behavior that is reinforced on an intermittent schedule (i.e., not reinforced every time) occurs at higher rates and higher intensity than behaviors reinforced every time they occur. Helping parents understand how these principles work will provide them with valuable insights that will enable them to apply effective behavior change procedures for their children. 
Collaborating With Parents to Design Behavioral Interventions
Once parents learn basic concepts of the behavioral approach, practitioners need to have parents involved in planning behavioral interventions. This may begin with having parents observe the child's behaviors. Even though parents may spend time interacting with their child at home, they may not be aware of events that trigger their child's challenging behaviors. Through careful observation, parents come to find out when and under what circumstances the child engages in problematic behaviors at home and in community settings. If a child destroys property, the parent should observe their child's behavior to identify what happened before (i.e., antecedent) and after (i.e., consequence) the behavior. Such observation may provide direction for how to change the undesirable behavior.
Practitioners should then ask parents for additional information about the child's history, including preferences, strengths, learning or intervention programs, and communication skills. This allows practitioners to obtain useful information as well as to collaboratively design an effective intervention. Most parents have acquired extensive knowledge about their child over a relatively long period of time (Lucyshyn et al., 2002; O'Shea, O'Shea, Algozzine, & Hammitte, 2001 ). This information is essential in that it can be utilized to maximize the effectiveness of an intervention and to avoid unnecessary trials and errors in the process of designing a plan. For example, parents can help identify reinforcers (e.g., video games, stickers, praise, etc.) and punishers (e.g., loss of privileges) so that interventions can be designed more effectively.
After obtaining information from parents, practitioners should also discuss the goals and procedures of the intervention, which must be acceptable for parents. An example of an appropriate goal would be teaching the child to use communication skills (e.g., asking politely) when he wants something in order to replace inappropriate behavior (e.g., engaging in aggressive behavior). It is critical to involve parents in developing individual goals (Ingersoll & Dvortcsak, 2006) and in deciding the form and content of behavioral support (Mirenda, MacGregor, & Kelly-Keough, 2002 
Training Parents to Be Intervention Agents
The most active form of parent involvement in behavioral interventions may be serving as an intervention agent. Practitioners can successfully teach parents to implement specific procedures of a planned intervention. To train parents effectively, several components should be included in the parent training procedures including (a) teaching parents to identify and record their child's behavior, (b) teaching parents how to respond to problem behaviors, (c) modeling intervention procedures, (d) providing guided practice as well as frequent and specific feedback, and (e) encouraging parents to teach behavior strategies to other family members.
How to Define and Record Children's Behavior
To be effective behavior change agents, parents need to be taught to identify and record their child's behaviors. Parents and practitioners can generate a list of their child's challenging behaviors and then prioritize them in order of importance. After selecting a problem behavior, the practitioner should ask the parents to describe what usually happens before (antecedent) the behavior occurs and what happens after (consequence). If the child breaks his toys by throwing them or banging them on the floor, the parent might observe this usually happens after the child experiences frustration while playing with the toy (e.g., unable to manipulate or operate the toy properly). The consequence for this behavior is usually attention in the form of a reprimand from the parent. When parents are able to examine how the antecedents and consequences function to maintain the problem behavior, they will have a greater understanding of how to address the problem.
In order to accurately record the frequency of the target behavior, the parents need to have a clear definition of the behavior stated in observable terms. The definition should be based on observations of the child. For example, the parents and practitioners may decide their objective is to decrease destructive behavior. They define destructive behavior as hitting, banging, throwing any object that is not intended for that purpose. For example, throwing a ball or hitting a drum with a drumstick is not destructive behavior, but throwing a telephone or hitting the coffee table with a drumstick is destructive behavior. After the parents have a clear definition of the target behavior, they can observe and record it. 
Teaching Parents to Be
How to Respond to Problem Behavior
Provide parents several alternatives to change the antecedents and consequences that maintain the behavior problem. For instance, providing the child with less frustrating activities or additional assistance may decrease the child's frustration and subsequent destructive behavior. In addition, the parent can change the consequences by withdrawing attention when the child breaks his toys. Furthermore, parents should praise the child whenever he plays with the toys in an appropriate manner. As an intervention agent, parents have to learn how to change the antecedents and consequences of the problem behavior and observe how the child responds.
Modeling. Even though parents may understand basic behavioral concepts and strategies, they still need to know how to apply these strategies to their own unique situations. Observation prepares parents to adjust a given strategy for use at home (Shea & Bauer, 1985) . Parents can observe in settings where practitioners conduct behavior interventions. They can also watch videotaped materials in which other parents perform behavioral interventions with their children. Observing models may help parents better understand the procedures for implementing a strategy.
Guided Practice. After observation, the parents should have an adequate amount of time to practice what they learned in order to become more proficient with implementing the intervention. Parents should practice the skills verbally as well as physically under the guidance of practitioners (Shea & Bauer, 1985) . Practitioners can also engage parents in role playing. Ongoing guidance should continue as practitioners observe parents working directly with their child.
Frequent and Specific Feedback. To promote successful implementation of behavioral interventions with their children, parents must be provided with frequent opportunities for immediate, specific feedback (Koegel, Koegel, & Schreibman, 1991) . The more specific and immediate the feedback is, the more effective it will be. If it is impossible to provide immediate feedback, practitioners can arrange for parents to videotape sessions, and then provide feedback at a later time.
Encourage Parents to Teach Other Family Members
To maximize the effects of the intervention on the child's behavior, it would be helpful for as many significant others as possible to consistently provide the same intervention. Teaching family members (e.g., siblings, grandparents) how to prompt and reinforce appropriate behaviors will help the child generalize newly learned skills across settings and situations. Research has shown that parents who have received training from practitioners can successfully teach significant others how to implement behavioral strategies (Kuhn et al., 2003; Neef, 1995; Symon, 2005) .
Teaching Parents to Be Intervention Agents: Part 2
Ms. Foster discusses with Nathan's parents a behavioral procedure that may be effective for changing Nathan's TEACHING EXCEPTIONAL CHILDREN Έ JAN/FEB 2011 27 It should be noted that collaborating with parents may not always result in expected, desirable outcomes. The amount of time and effort it takes to collaboratively plan and implement a behavioral intervention will vary across families depending on the severity of the problem behavior and the consistency with which parents implement interventions. Parents will differ in their knowledge about behavioral strategies, their literacy levels, and their enthusiasm for participating in behavior change interventions. Practitioners should consider the diversity of the parents they work with when providing training. For example, if parents have difficulties with reading or if English is not their first language, it may be effective to provide in vivo modeling and video clips rather than only written guidelines when teaching them how to implement a certain behavior strategy. Practitioners working with parents should be aware of any accommodations the parents may need to effectively implement a behavior change program. If an intervention is not working, the practitioner should maintain open communication with the parents to determine the reasons and to modify the plan to ensure success. Practitioners should consider parents as equal partners throughout the development and implementation of behavioral interventions.
COUNCIL FOR EXCEPTIONAL CHILDREN
Helping Parents Maintain and Extend Their Involvement in Behavioral Interventions
When parents are regarded as valuable members of the collaborative team, they are more likely to work effectively with practitioners. Practitioners should encourage parents to be collaborative decision makers. In addition, they should share information and ownership with parents, demonstrate mutual respect, and communicate clearly in order to increase effectiveness of parent-delivered interventions (Dunlap, Newton, Fox, Benito, & Vaughn, 2001) . Practitioners should consider parents as equal partners throughout the development and implementation of behavioral interventions.
To maintain parents' involvement over time, practitioners should always be sensitive to the family's needs and remain flexible (Brookman-Frazee, 2004) . For example, parents may feel more comfortable when training is provided at their home rather than in a public training center (Ingersoll & Dvortcsak, 2006) . Parents may also need to arrange meetings at night or on weekends because of their work schedules. Behavioral interventions that are incorporated effectively into the existing family ecology will increase successful parent involvement and result in generalized outcomes (Lucyshyn et al., 2002) .
To help parents continue to be involved in the behavior intervention for their child, it may also be helpful to offer parents the opportunity to join a supportive group. Support groups may motivate parents and help them overcome obstacles. One obstacle might be feelings of isolation (Stahmer & Gist, 2001) . In support groups, parents may share similar difficulties related to their children's behavioral problems, exchange useful information, and provide emotional support to one another.
In addition, providing information and resources (e.g., see Figure 3 ) related to addressing challenging behaviors or family needs can help parents continue to expand their application of effective behavioral interventions. Such information about diagnostic issues, evaluation of alternative treatments, community resources, and parents' rights may serve to enhance parents' knowledge and enable them to be more competent as intervention providers (Stahmer & Gist, 2001 ). 
Helping Parents Maintain and Extend Their Involvement in Behavioral Intervention
Conclusion
Parents have the potential to be effective agents of behavior change when they have opportunities to work with practitioners in planning and providing interventions. Practitioners should regard the parent-practitioner partnership as critical and indispensable in working with children. To create an effective partnership, practitioners should be aware of the strengths and needs of each family and assist parents to take an active role in behavioral interventions by helping them understand the behavioral approach, including them in the process of planning and implementing an intervention, and encouraging them to continuously use the intervention.
TEACHING EXCEPTIONAL CHILDREN Έ JAN/FEB 2011 29 http://www.chadd.org/AM/Template.cfm?Section=Especially_For_Parents CHADD is a nonprofit, membership organization that supports individuals with AD/HD, their families, and professionals working with them. CHADD provides various materials such as newsletters, magazines, and other publications dealing with AD/HD-related issues.
• National Association of School Psychologists http://www.nasponline.org/families/index.aspx Parents can obtain helpful information about effective practices to promote children's positive behaviors.
• National Resource Center on AD/HD http://www.help4adhd.org/en/treatment/behavioral Introduces information necessary for improving the quality of life of children and adolescents with AD/HD, such as behavior modification programs, parenting, and education.
• OSEP Technical Assistance Center on Positive Behavioral Interventions and Supports (PBIS) http://www.pbis.org/family/default.aspx Information and materials for parental involvement with individualized positive behavior support plans for children, including tools, videos, and presentations.
• Technical Assistance Center on Social Emotional Intervention for Young Children (TACSEI) http://www.challengingbehavior.org/do/resources.htm Provides professionals and parents with a variety of web resources (e.g., training materials, workshop information, consultant location, research outcomes) to address social and emotional difficulties and challenging behaviors of children with disabilities.
As parents collaborate with practitioners, they recognize the effectiveness of the behavioral approach, the nature and the extent of their child's challenging behaviors, and how to effectively change their child's behavior. In addition, parents can serve as trainers who teach significant others to implement effective interventions. Parents' participation throughout the intervention process is likely to result in improved outcomes for their children and continuing participation.
